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*, tation, = The ‘Pennsylvania State University, 1969).° 


ANNOTATED BIBLIOGRAPHY OF EXPERIMENTAL STUDIES 
RELATED TO ~ . 
48 THE TEACHING OF VOCABULARY: fg 
. ; "INTERMEDIATE TO ADULT ‘LEVEL €1950-1977) 
, Pen 2 . ise 2° 8 
Albinski, E. E.- 
fect of stem learning on, acquisifion andsretention of vocabulary. 


Part, whale and added patts learning of same-stem words and the ef- 


(Doctqral. disser- 
" Dissertation Abstracts ‘Interna- 
tional, “31 (4A), p. 1609, Order No. 70-19,/384. 
~~~ Students: Thirty-seven college. stydents in, an Educational Psychology. course 
Length: 5 experiments, 1’ session p experiment “inferred 
Methods compared: ‘Various combin tions of. "part" and "whole word" SSRENENE of 
unknown words used and conpayéd 
Evatuation: 


/Student was supplfed_ with stem or word, and was required to write 
definition; number, of ‘tria s, needed to reach criterion was considered in e- 
valuating effectivéndss’ of the various approaches . 

Findings: Some atatttetends significant superiority indicated for the pre- 


teaching of nig Maco ea ca did not consider results "strong enough", — - 
to advocate stem teaching : ~~ 7 ; 


“ . : ¥ ie : dy va ; Ye . 
Alexander, J. E.- A programmed versus a‘conventional approach-to vocabulary develop- 
ment in college issertat lor Abst classes. + (Doctoral dissertation, University of Ken- - 
tucky, 1968). Dissertation Abstracts International, 30. (4A), Pe 1425, Order No. = 
15, OS 2a 


Students: Ninety. co conlese freshmen in aoupulaory remedial. reading classes : - 
Length: 14 hours /of/ instruction over: an 8-week period © 


“context €lues And examination of" dictionary entry vs directions to write defi- 
nitions, doc pletion exercises, and make use of words (Same set of words . 
used in both,’treatments) , 


Evaluation: General, “vocabulary Amprovement was measured by Lis and post vocabulary 
scores on the California Reading Test 


ee 
Students: Forty-eight uidereraduate college students’ in an, Raunattoral Psychology’ 


« class) ; . 
Length: Ngt given--1 or 2 sessions inferred.. ~ - . i . 
_ Methods’ compared: Reading definitions orally vs composing sentences as aids to se~_ 
. lecting appropriate concept _ from 4 possibilities a, 


' Evaluation} Concep Fecognition was evaluated by experimenter-made test, 
‘Findings: <:roups ich composed sentences were significantly)more accurate in se- 
' lecting appar riate concept than. etudente who read* sentences orally 


iversity, (Doctoral dissecketiony George Washington University, 1974). Order No. 
-12, 606. . Zz: 


Students: Seventy volunteers from college undarenatinte psychology classes 
‘Length: 8 sessions over 4-week period--6 instructional sessions 


Methods compared: Vocabulary expansion activities vs paperback scanning approach in 


‘which gew words i identified and discussed vs incidental learning (control) 
valuation: Reading accuracy measured by Carver-Darby Test; and reading vocabulary, ~ 


ae ‘comprehension, and rate measured by meen Oe ronnie of the Nelson-Denny Reading % 
Test ‘ : ‘ 
s in 


3 . 
¢ 
: , si ak ° 
ve . , 
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* Methods compared:. Programmed approach in which exercises involved use of synonyms, ge 


Findin st Both. methods RBnIELIEReD equally effective in vocabulary improvénent i 
hedeicnon, R.C. and Kulhavy, R. * Learning ao from: definittons. American Educa- + ) 
tional Research Journal, 1972., 9, 385-390. ‘ 


Baer, Er. Biedermann. ¥ comparison of the ‘effects of two methods on.the reading vocabu- ( 
lary, comprehension, accuracy and rate of selected students at the George Washington .. 


: ar ‘ F ; 

Findings: »-Students using spetlack scanning indicated as significantly su-. 
perior in reading accuracy; no’ Sretnen enue differences were found between . 
groups .on other, wep Aabsee 


Barron, R.R. ‘The use-of .an iterative research process to improve. a method of vocabu- 


1971). . Dissertation Abstracts International, 32, (10A),.p..5664, Order No. 72-11, 823. 
: * Students: Three progressive: studies involving. 93, 63, and 63 tenth..grade bi- 
| ‘. Ology students |’ 

>. Length: Substudy 1, | |7 weeks; cabutudagh 2-and 3, 5%’ weeks each 


lary instruction in: tenth grade biology. (Doctoral dissertation, ‘Sytacusa University, ~ 


a 


oS , . Methods compared: SS 1: Variables tested in a program emphasizing” vocabulary 
Bat ‘ pre~teaching: and extension activities were (1) gxpanded vs ‘regular direc- 
a ne tions and .(2) rewards based on individual pene pens gc) or group Cinsarlenae: 


dent) achievement . , 

($S 2: Pre-teaching of vocabulary, éxteiston activities,/ and expanded dtzée- 
tions were utilized, Experimental variable involved class aos of -. 
terms, small group discussion of terms, or no discussion 
SS.3: Plan in SS 2 repeated 
ded structured overview of words to be used and (2) added extension activi- 
ties that stressed contextual and structural analysis x 

Evaluation: Understanding of biological word relationships and knowledge of 
biglogical word meanings tested by use of an experinentér-wade test Nedng 

‘ the words which had been introduced 


+ +, 


significantly greater ‘for group with expanded directions 
BS.2% Group d{scussion (both tlass and small group)’ marginally benefitted 
word relations! lips and signifiéantly assisted “acquisition of word meanings. 


% 4 _ ‘ence to word relationships and. significant with reference to wore meanings 


a 2 


, battle, E.L 


Rindings: SS 1: Achievement ‘in both word telattondhips and word knovledge were 


and compared with modified pian which. (1) taclae 


SS 3:3... Modified method marginally significant over method of SS 2 with refer— 


A compatison of tyo. vocabulary developuent apanedeben ‘on ‘ineurnediate salle 


Menominee “Ibdian children: | (Doctoral CESSECEAE ACESS The University of Wisconsin, Madison, 


, .* 1975). Order -No. 75-28, 783. ; 
, piusents: Two hundred fifteen intermediate grade Menominee Indfan children 
: th: 7 months—1: hour per school day’ inferred | 
Gas: ated, compared: Native-American’ Culturally-Oriented Vocabglary Approach (NA/ 
Rig COVA) ‘featuring stories fitting selected words ‘ ‘Into stories slanted toward 


Menominee culture written by Menominee adults vs. Conttentional Vocabulary Ap-’ 


oe ~ptoach (COVA) in wich ris same words were aneleged in Bete ER ETONES basal 
readers : 

_ Evaluation: (1) Reading gicehiltacy. (sight,. pes graded); (2). reading com- - 
; ' yprehension; (3) vocabulary used in writing; and (4) attitude toward reading 

; i (All four criteria were measdred by established standardized tests) , 
: Aindings: The NA/COVA appraach proved significantly more effective with refer- 

tf ence to concept. vocabulary, attitude ‘toward reading, and vocabulary used - 

v + lit writing oe 

jeviie, M.Le A comparative study of three methods of. Jostruction in vocabulary a- 
“Phi evenent of students in‘the Aduit Institute. (Doctoral dissertation, Seba s State 
University, 1970) / * Diasertstton Abstracts International, a (10A), p. 5108 der No. 


A1-11,.105.% —/- : » ‘ 
har: “Students: Sixty cies in an Adult Institute ity, 3 
5 See ength: 3 hours.‘per week for 13 weeks... - ; ‘ 


pas oe Methods, compared: Natural" contextual method featuring wider a rokdtng vs “con- 
oo ~trived" contextual ‘method using commercial materials vs'a language- 
J» experignce se program perenpes to as Practical High Schg@ol English 


¢ 


’ 

“a ; . poe ar} ‘ x = 

ape Pee, t . . ae ae ra i. a3 v* 5 ; 

« , . . 
20 FER = =} ’ "6 ‘ . = 
* ./ rs ‘ gt . ’ . a 
, t ey . ’ a ¢ . . . 2 4 r ° . 
’ = Liles " a" ’ . 4 e' « 
i a tM Gon 7 fet ‘. * * ae ‘ Po Ar 
a an, A oy ae: . is aA . ‘ roms 3 . * 
a 


° « . - y | 4 
Ce oe oe ~) ? = 4 Z z . ‘ ; : m4 
rN tal) Z ty ,% as ry * 


Bohoc, 


ee = * , “y an ; sf Whoa : ’ 


4 : 

. 

valuation and Findinees, Assessment of vocabulary, conprehensint and total 
reading gains in a pre-post plan using the*Nelson-Denny Test indfcated. no 
significant differences between groups; significant within-group vocabulary 
gains were cited for "natural" contextual and Practical. High School English 


approaches . . . , r 


J.J. and Frank, P.R, The effectiveness of the teaching machine as a method of 


teaching. vocabulary. and the-relationships of personality’ types to the-teaching machine « 
as a method of instruction. (Doctoral dissertation, United Stateg,-International Univer- 


sity, 
eh 


Lae Dissertation Abstracts International, 31 £12A), pf 6594,, Order No. 70-20, 
Seulenias One hundred forty-nine high school students involved in ‘an “English 
Learning Center Program ,- 
Length: Minimum of I2 hours per pit ele semester--stugents soa at own -. 
rate 
~. Methods compared: Studenté introduced to pre-selected list of gorda’ pecs use 


* of an electronid audiovisual device which provided immediate feedback for cor- 


rect answers on: miltiple-choice items vs use of exact material reproduced in 
booklet form 

Evaluation: General vocabulary improvement measured by Ginn “Diagnostic Vocaby- 
lary Test (Student anxiety levels and introversion-extfoversion factors also 
-consideréd)° - n 

Findings: Teaching machine group” showed significantly highér -— in vocabulary. 


- acquisition but showed slight loss on follow-up retention test; anxiety ean 


and {ntroversion-éxtroversion factors did not affect ‘results 


Braddock: R. and ‘Kraus, S. ‘an experiment in devdieentife the vocabulary growth of re- 
meee students. Composition and Communication, Dec., 1958, 59, 216-219. -, 


ment test 
Length: Semester prognam with some time devoted each sented (inferred) 
Methods c ared: ous of eacher-made list rom students’ texts vs en- . 
; - eaueaeite students to fake own lists vs "no @featment" control c 


i valuation and Findings: Assessment of general vocabulary improvement by a * 
a University-developed general vocabulary test,indicated no significant dif- 


ference between groups 


Students: Entering university freshmen who ranked in’ npNeRe decile on” ve 


Brown, J.T. eading improvement through docatatawy, development : the CPD formula. 


In Se 


hick a Nee New Frontiers in College Adult: Reading, Fifteenth PeaEbeRh of the 


Natfonal Readigg Conference, 1966. 


Students: (Three programs) Exploration 1: Adults ‘in a vacaBlace: class (11 
weeks; one 1s "hour session per week); Exploration 2: Fifty-three univer- 
sity students in 2 summer aGEHLONGS Exploration 3, Seventy-five gifted | 
‘htgh school: ‘sophomores (one year; hour per weck) , 

Methods compared: E-1: Use of color films introducing CPD formula. for using 
context, word parts, and dictionary in word learning (no-comparison Rroup) ; 
E-2: Text alone.vs text plus Pyramid cards to, aid visualizing; F-3: Use. of ‘ 
Programmed Vocabulary as a supplement vs no-treatment ‘contrél, , 

s ‘Evalyation and Findings: E-1: Pre-post use e of specially designed tests showed - 
“{mproverfent in all three aspects of CPD formula: context, parts, and die- 
tfonary use; E-2: Specially constructed test to measure memorizatton, iden- © 
tification, ‘application and generalization with reference:to vocabul@ry ac- 
quisition indicated M@ramid system host effective for first three criteria 
and. Programmed Vocabulary best for generalization; E-3: Gains on four-part 

“4 a significantly superior for experimental group , 


| * 5 Pee 


be . 


A comparative ‘study of the effects of teaching vocabulary .through a 
--gaming technique and through the discussion. method in enrichment classes at a subut- 


Brown, K.0. 


ban intermediate school. (Doctoral dissertation, The American University, 1970). 
Dissertation Abstracts International, 31(10A), p. 5264, Order No. 71-9611. 
Students: Seventy-seven students im seventh grade enrichment classes, in a ‘subur- 
ban intermediate school 
Length: 5 days a week, 35 minutes per day, total of 13 sessions 


+ 


Methods. compared: Word game. method a Btecipsion method in which students alo fe Ay 


did creative writing 

Evaluation: Improvement in recognizing meanings of fifty ‘donner words taught 
was measured by researcher-developed Enrichment Vocabulary Test aupply ing) » 
multiple-choice items for the 50 words . * 

Findings: No significant difference between groups; both methods considered e- 
qually effective for learning complex voeabulary. : : 


‘ Brumbach, V.W. The effects of three experimental presentations on the acquisitian of 
vocabulary by graduate students. (Doctoral dissertation, North Texas State Univer- 
"sity, aT : Dissertation Abstracts International, 31(Q7A), p. 3287, Order No. 71- 
. 546. : 
siuenel Eighty-eight graduate students enrolied in an M.A. admissions seminar 
Length: 5 sessions, 20 minutes each — : 
Methods compared: Presentation of 15 most \often used words from Nelgon-Denny Test’ 
in context using: (1) rediovievalspprgch (video tape) vs (2) aidiovisual ap- 
ee proach (tape recording) vsy (3) visual (printéd materials) 
Evaluation: Vocabulary and reading comprehension, as measured by ‘ elson-Denny Test 
-Form A ¢both pre and post-test) 
-. Findings: No significant differences b&étween experimental groups with reference to 
" sex, age, or major, but highest GRE group gained significantly over lowest 
group; all three methods indicated equally effective in learning presidentiiied 
words 7 
PUREE: M.J. Effectiveness of programmed vocabulary instruction’ in an undergraduate 
business communications course. (Doctoral dissertation, North Texas State University, 
_ E97%2)4 Dissertation Abstracts International, February, 1973. 33, esas Order No. 
73-28925' © y- Ge 


‘ Students: Students gnrolled in an undergraduate ‘collegiate uediais communications. . 
srlcents 


course 
Length: 10-week period, 3 periods per week ivtaet 


. erate compared: Use of commercial peppers vocab 
_ ing (control) 


Evaluation: Pre-post writing ee and performance on. Dia 
F orms, A am _B) used to measure provement iia . 


Find Ings : No significant differences between groups in vocabulary a gonprehenston 2 


yrowth, or fn written communication abi tity 


- 
. . ‘ 


- 


Ta 
- 


/ 


nae 


: 


a| 


lary books vs incidental learn- 


Crump, B.M. (R 
method, (Doct 
Stracts Intern 

_ Students: 


Length: 


Methods compared: Direct teaching of student-selected words vs incidental . 
learning (control) ‘ 
Evaluation: General vocabulary improvement evaluated by Diagnostic Reading 


' Test, 
‘ Findings; 


» and control groups 


Currie, W. An 
word parts in 
_ 1963). Disser 

Students: 


from two suburban public schools 


Length: 
Methods: 


vs vs dir 


N Evaluation: Variables tested included application of word parts, general eading, 


elative merits of teaching vocabulary by a direct and an Santtents 
éral dissertation, University of Arkansas, 1965). ‘Dissertation Ab 
ational, 26(02), p. 901, Order No. .65-8447. 

Savantysfour ‘college frephwenn’ enrolled in a speech class 
3 hours per week: for 1 semester 


Forms A and B 
No significant. differences in vocabulary growth between experime al 


evaluation of two methods of teaching vocabulary through the.use af 
grades seven, eight, and nine. (Doctoral dissertation, Bosten Uni ersity, 
tation Abstracts International, 24(10), p. 4094, Order No. 64-3581, . 

Eight hundred twenty-three students in grades’ ar eight, and ine 


Thirty 15 minute exercises begehing word meaning over 10 week peripd 
Discovery method involving ssifying of words with related word) parts 
ect teaching of word parts 


vocabulary, comptehension, spelling and visual pemory-—eaanltened standardized 
tests were used — . . 

Findings: Discovery method indicated as significantly superior to dteect eaching 
group in general vocabulary, word parts, and five other tested variables 


Danner, H.G. 


An evaluation of two disparate methods of teaching vocabulary. to a high 


‘. school remedial reading class of special-category. students. (Doctoral dissertation, 


The American U 
” Students: 
class 
Length: 
Methods: 
———— 
and un 


niversity, 1973). Dissertation Abstracts International, 34(06) 
er No. 73-28, 809, - 

One sand ped five ninth and -tenth grade students ina remedial reading 
30) )instructional periqds, 55 minutes each 

Teacher-directed program involving word parts, vords of forelion origin» 
usual extraction vs use of programmed vocabulary book 


Evaluation: Voc'abulary section of the California Test of Mental Maturity was 


uged t 
“Findings: 


nade 


o measure gains in general vocabulary. 
Teacher-directed group made significant gains in vocabulary; group 
programmed materials,did not - 


Einbecker, ?.C. Development of an audiovisual progtam based: upon the acquisition of 


perceptual knowledge to increase college stydents" vocabulary, 1973. (ERIC Dotument ‘/ 


Reproduction Service No. ED 101 303). 


Students: Eighty-six junior college business education freshmen (three groups) 
Length: Pre-post testing’ for, all three froups; exact time given for word learning 
not mentioned ‘ 
- Methods: 3 methods of. lescie forty words which comprised a pre-test were 


compared: Group A was directed to study the words; no mention of root words 


involved was made; Group B was given the same test and directed to note and 
learn meanings of root words; Group C was exposed to instructor-prepared 
audiovisual materials designed to stimulate learning of root words 


Findings: No significant difference between groups was indicated when pre-test 


on 40 learned words was repeated as a post-test; group using audiovisual 
os aes performed sdgnificantly | betber: on a 100 item application test 


] 
{ 


s 


Fews, R.C. An experimental study analyzing intentional and incidental learning of. 
technical business vocabulary in second-year typewriting classes. (Doctoral disser-, 
» tation, Michfgan State University, 1969). Dissertation Abstracts International, 30 
- (05A), p. 1911, Order’ No. 69-16,135. -<~ 
‘Students: Eleven’ glasses of second-year high school typing students. 
Length:, Five’ ie usmaee for typing lit idle a of sessions not 


+f . 


7 


nistfed bring of paragraphs with technical terms included but not , ex- a 
pla i yping of irrelevant material (control) P : 
tad Evalua Business vocabulary and typing proficiency evaluated by use of 


Hick Business Vocabulary Te4St and Typewriting Achievement Test an 
Findi 3’ Both experimental methods proved significantly superior with refer-. 
© business vocabulary as compared to control group; all three groups 

/significant gains a typing achievement 


Foth, D,L. i technique effectiveness as a function of word abstractness- and 


mediation instructions, Journal of Verbal Resening and Verbal Behavior, 1973, 12, 


239- 2450 J! * ~ 5 
} Sinden: 1q Two hundred students in- fiteeludtons een courses ° ; 
Length: One training session in use of mnemonic devices plus one learning- 
i ‘ testing, sessions - 


Methods compared: Learning of Gicea of ten. concrete or ten abstract nouns in- 
oF) volving (a) use of imagery mediators vs (b) use of verbal type mediators vs 
if fe (c) learning of words without mnemonic or mediation Anstruction 
v Evaluation: Correct responses to instructor-presented cards 
‘ Findings: Mnemonic techniques were indicated ag helpful in le irning concrete 
‘eee nouns, but not in the learning, of ADREPAEE nouns | " b 


/ t ° 
« /Furness, P, ; Rhythm shentiide as an aid ta vocabulary learning. (Doctoral disserta- 
, tion, United States International University, 1975). Order No. 73-19,129. ; 
} Students: One hundred ten third, fourth, fifth, and seventh grade students in 
; four schools drawing from populations with varying ethnic and cua coc - 
| groups .) 
: Program length: Eight to ceniminncs periods for qhangang over a two to nee 
week period © e 
Methods compared: Rhythm eating vs Teeudttdonal” ‘nethods aclected bygef our 
(teachers in charge of control groups i i 
Evdluation:: -Multiple-choice investigator-designed test on thirty pre-chosen 
wean 
‘words from materials used by students as pre-post test; sentence completion 
; also used as a-post-fest measure r 
; FA indings: In all four schools involved, rhythm chanting was indicated as su- 
perfor to other methods used 


fies ox 


Georg tandy, N.P. Yocabulary peat In the elementary soctal studies as influenced by: 
the use of selected audfovisual matertals. «(Doctoral dissertation, University of Wis- . 
tonstn, 1959). Dissertation Abstracts Taternational, 20(03), p. 922. Order No. 59- i) 
O3) 88. 

\ Students: Sixth, seventh, and eighth graders in public school social sclence - 

classes, 12 different®classes involved 

| Length: Five week program 

Methods compared: Presentation of pre-selected vacate 4 from unit ‘(about 200 
words? using visual aids. including films, filmstrips, and opaque projector 

_— vs presentation of same vocabulary with more usual | peanut aide such as. charts, 


\ 
eg graphs, bulletin, boards, etc. oth yt 
Evaluation: Teacher constructed multiple-choice test thivolving key word and four. 


hoices . a 
choices . 8 ; \ ; , 


ee . 


* ; * ‘ 7 , 


Podines: stoteore ‘in exerinental group mde > significantly ErSetee gains in. 
vocabulary growth ; ' “sy 


-Gnewuch, M.M. The effect ‘of ae eee training upon the development of ocubhiary 
comprehension, total reading, and rate of reading of college students. ‘(Doctoral dis- 
sertation, Oklahoma State University, 1973). _passectation Abstracts International, 


34(10), p. 6254-A. Order No. 74~08,019, ; ple” Gh ak eed 
Students; Gollege students enrolled in ‘reading improvemernt classes and in study a os 

 *- skills classes, total.of 407 (four experimental and two control classes) : 
_ Length: Program ran for 1 weeks; students worked twenty minutes on vocabulary - we 8 


twice a week : 
Methods compared: Experimental study. skills and reading sas students eee : 
materials for words they vaguely knew but felt they could not adequate y de-. 
fine and, after Yocation, guessed at meanings, then used dictionary to check; 
control grouge had no specific vocabulary work vs-control groups é s 
Evaluation: Before-and-after achievement in Leading vocabulary, comprehension, ‘ 
; total reading, and rate were assessed by use of the Nelson-Denny Reading-Test  ' 
6 " Findings: Experimental group of "reading class" students made significantly 
greater gains in vocabulary growth than control groups but "study skills. 
' class’ students did not; differences in student goals and credit (study skills) 
_ vs non-credit basis (reading) were cited as influencing factors.. Experimental 
evidence supported hypothesis that both amount of training and experdance ; of: 
teachers would” have a significant effect 


. 
a s 


Gutkoska, J.P. The influence of the supplementary wutiechues program on the improve- 
__ment of reading vocabulary. (Doctoral dissertation, University of Maryland, 1967)... Pes 


“Dissertation Abstracts International, 28(07A), p. 2441. Order No. 68-507. pe eet ee 
Studegts: Six hundred winety—oné 8th grade students from 42 schools a 
s Hen ‘Thirty week program, two periods per week . . i 


Methods compared: An author designed multi-level vocabulary progtam tnwolwtna 
discussion, dictionary, and sentence use vs a commercial programmed ‘book jen- 
couraging dictionary and sentence use vs no-treatment gentrol group 

Evaluation: General vocabulary improvement « was evaluated through pre-test, test- 


ing on Metropolitan ‘Achievement Test, Forms A and B’ | ~ 
Findings: No significant differences between the three aii del at ‘knowledge 
or one comprehension gains re ha 


Hammack, M.L. A comparison of three approaches to vocabulary improvement in ninth 
gradé language arts: an experimental study. (Doctoral dissertation, Oregon State Uni- , 
“versity, 1970). Dissertation Abstracts International, 31 (07A), p. 3165, Order No. 
70-27 ,029. | 
‘Students: Ove: hundred raipetae étach graders--two ninth grade lahguage arts . 
classeg in each of four junior highs 
Length: Fourteen week program--time involved per session not directly indicated 
Methods compared: A direct teaching approach in which definitions, context clues, 
3 synonyms, and antonyms, and word parts were used to ‘reinforce vocabulary learn- | 
ing vs an interest-in-words approach in which word origins ‘and derivations 
were discussed and in which students were encouraged to be alert to new and un- 
usual words and k@ep notebooks vs a wide-reading approach in which students 
were encouraged to read at least four books in a six week perfod vs a creative 
writing group in which attention to vocabulary "was only - “incidental - a 
Evaluation: General vocabulary change was assessed by pre-post tests using vor 
cabulary sections .of Nelson-Denny and Diagnostic Redding Tests 


} rs 


' = ‘9 ot ° Phe, © ® 


, , ‘ _ ‘ F 
Findings: ‘Interest-in-words group was only group. in which significant, ga ns in *. 
‘\ vocabulary were made, as measured by the Diagnostic Reading Test; all three “ 
.groups. made significant gaing as measured by: Nelson-Denny naa but results 
ie favored experimental: gver control groupe , - 44 5 $ 
Hogan, Pe Comparison of two, methods of teaching word meaning through the use of word 
parts in\ grades ten, eleven, and twelve. (Doctoral dissertati Boston University, awe 
1961). Dissertation Abstracts International, 22(12): 4218.> Orde -No.- 61-3358. ge Oe ae 
Students: Five hundred eleven.students in tenth, eleventh, and twelftti has ’ 
English classes ‘. 
: Length: Ninety lessons over a ten week period, 10 minutes. dah day, over two: 
thousand words presented My 
Methods compared: Two methods for teaching word parts: a "discovery"»method in- 
volving analysis and classification vs direct teaching of word parts in which 
meanings were given to students vs indirect learning (control) ; 
Evaluation:, Criteria evaluated included reading comprehension, spelling, knowledge 
. * of word parts, general VOSAULT ANY: and visual; memory; various standardized 
* teats-were used 
Finding : Group using discovery. ackied surpassed other’ groups (significant ‘at .05 


or beyond), in knowledge of word parts, vocabulary, spelling, attd visual memory. oa 
‘The "discovery" method proved best for boys on all of the subtests and, for 
hn girls, on: two of the gubtests. Some ability ri ine differences were also noted. 


Hoisington, A.T. An experimental investigation of.a linguistic approach to prefixes, 

suffixes, and root words. (Doctoral dissertation, Washington State University, 1968). 

Dissertation Abstracts ‘International, 29(09A), p.. 3041, Order No. 69-03,747.° 

. Students: One hundred students from four 6th grade clesses 

- ” Tength: Forty lessons, 15 minutes a day, over. an. eight week Period _ eg tne 

ve ' Methods compared: Experimental group students completed a series of. forty. author- 
designed lessons emphasizing structural elements, ctymology, mnemonic deVices, 
context and sentence structure as aids to word meanings; incidental learning 
(control) grotps had "regular" vocabulary approach, unspecified 

Evaluation: Gains in general vocabulary, comprehension,. and spelling were assessed; _ 

Metropolitan Achievement Test: Advanced Battery and California Test. of Mental ° 
Maturity Were used 


i 3 * Findings: Experimenta} groups made significantly greater gains in oapvencnalens 
differences between experimental and control groups on vocabulary and apes ae ‘ 
“apprverted significance" | ‘ y 


Ironside, R.A. A study of directed concept formation: the teaching of context il . 
for vocabulary development. (Doetoral dissertation, University of Michigan; 1959). 
Dissertation Abstracts International, 20(05), ‘p. 1691, L.C. Card. No. Mig 59-4930. , 

Students: Two hundred eleven college students in reading improvement Rrogram 

Length: Pre and post tests plus "approximately one hour spent in instruction 18 
use of the context over a period of seven weeks" -° — 

Methods compared: Three methods for learning and applying ‘five types of context 
clues were compared: (1) dedyctive method in which classes were ‘lectured on ’ 
the names and uses of the five clues involved; inductive method in which stu- 
dents worked 100 cxercises “without hint of clues or clue-names"; and (3) com- 
bination “deductive-inductive method i{n which classes were given explanations 
and clue-names, and worked the exercises. A no-treatment control group was 
also used. on 

Fvaluation: Experimenter-designed test to measure ability to give correct meanings 
for stimulus words in context _ ’ 

Findings: All groups made gains in text scores; no significant differences were 

i found. (The 5 types of .clues involved were: definition, experience, comparison : ‘ 


. ‘sand contrast,. synonym, and sumhary. ) fi * 


ey . = ~ 10 ; . ’ ‘ 
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? Johnson, ,D.M. and Stratton, R.P. Evaluation of five wattindys: of teaching concepts. 
- Journal of Educational Psyapology, 1966, 57, 48-53. * oo | 
re -? Students: Total of 138 college students in psychology slpeaeat ‘ | 
Length: One session 
Methods | compared: Five methods for teaching concepts involved with four |'easy" 
words and four "difficult" words were compared: (1) definition, (2) sentence 
‘ ~ . swriting, (3) classification, (4) “synonyms, and (5) a combination of the first 
Oy nt es four; A no-treatment control group was also included 4... - ee 
Evaluation: Experimenter-made test included writing of definitions, sentence’ com- 
pletion, and ten-alternative multiple-chofee items involving classification 
was used to determine-the’ relative effectiveness of the various methods ~ 
’ Finding :. Group having mjxed treatment performed better than any single’ a estaent 
“group; no, significant differences found. between the four single treatment ; * 
Eroups; all experimental groups surpassed control in conaept identification. “ 


we 
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Johnston, K.A.. Programmed instruction versus conventional: ‘teaching: a acudy of learn-, 
ing and retention in Janguage arts. (Doctoral dissertation, Washington State University, 
1964). - Dissertation Abstracts. International, 25(06),\-p. 3434, Order No. 64-11,748. 
. Students: Eighth graders, total ~of 268, ,in 12 language arts classes” 
Length: Etgtiteen lessons “ over a 5 week period; 25 minutes per day. hos 
Methods compared: Programmed method (commercially prepared) for teaching pre- ; 
identified vocabulary words was compared with' ‘conventional (teacher-directed) 
methed for teaching same words; a noxphetoptce! approach was eaphasizes in both 
treatments: ~‘ 


Evaluation: Pre, post, and post-post tests wére programmer-prepared, ail aereety rs 
related to words taught . 

Findings: No significant differences between groups using same usterdale but differ- 

- 7 __ent presentation methods; students in "highest" and "lowest" groups_on intell{-~._- 

oO gence scores achieved significantly better with teacher-directed method 


~ 


Kowisar, D.D.. The effects of the teaching of social ‘science woeabolaey | ‘a dotiedé : 
’"frebhmen on some aspects of their academic performance. (Doctoral dissertation, Boston 
University, 1961). Dissertation -Abstracts International, 14(01), p. 66. Order No. 00- 
06, 648. 
Students: Fifty-two college freshmen in a first semester social setenes course - 
~ Length: Forty-one class sessiors (approximately 160 worda taught) - 
Methods compared: Words pertinent to material being studied were presented and 
explained to experimental’ group and outside dictionary study was encouraged; 
no special attention was given to vocabulary in control groups — 
Evaluation: Pre-post test, teacher-prepared, included American history background © 
‘: and specific knowlddge of words from’text; a measure of general vocabulary and 
reading comprehension was also used 
. Findings: Results favoring experimental over control group were not significant; 
however, the experimental group made consistently greater gains in specific vo- 
grtuleey. Nstensttoans at .01) and in general vocabulary (significant at .05). 
4 a 
Langer, J.H. A comparison of the effects of three types of vocabulaty development on ~ 
the reading comprehension and thinking abt lity of sixth grade children. (Doctoral dis- 
sertation, Wayne State University, 1965), Dissertation Abstracts Tnternattonal, 26 , 
(09), p. 5296, Order No, 66-01,241. 
~ Students: One hundred nixto-three .bixth graders 
Length: | Three ici per week for seventéen weeks 


i1 


: ‘ .). “10 PS 
‘ de 7? > ’ . 
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ss Methods compared: Group, studying maleptg-nant abstract words vs group 
’ studying words chosen from study skills texts vs group studying key words we’ 


in World Book Encyclopedia reprints. = 


. Evaluation: "Three types of. pre.and post-measurement were made ysing the Dur- 
rell-Sullivan Tests of Vocabulary and Reading Comprehension, Intermediate" 


“N.S and "the Lorge-Thorndyke Intelligence Test" . 


Oe ae cai - Findings: All three groups. improved significantly-in conprehénsion-ané- vocabu--— ~~ 
lary scores; between group differeuces were not significant. No significant ~ — 
differences were found in total group gains in-thinking ability, as measured F 
= by intelligence test, but the lower third of group using multiple-meaning ab-. ¢ 
stract words showed significantly more improvement than Lever thirds of other _ 
two groups 


Lieberman, J.B. The effect of direct instruction in vocabular: concepts on reading a- 
chievement. (Doctoral dissertation, thew York, University, 1965), Dissertation. Abstracts © 


International, 27(04A), p. 960, Order’ No. 66-09,507. 
Scudentas Forty-two fifth grade students in private school setting; 1Q scores’ 
. ranged f#om 100-150; IQ was used as basis for matched pairs 
Length: Forty lessons, twice a week for twenty weeks ; approximately five words pee, 
sented per session relevant to an ongoing unit on mythology ~~ at oe 
Methods compared: Direct experiences guch as field trips, projects, and see ; re Zé 
| : visual presentations as well as exercises involving classification and compari~ * 
“sons were emphasized with’ experimenta] ‘group; Conventional vocabulary group os 
- (control) studied same words using word lists, dictionaty’ ‘definitions, deri- 
- vations, etc. 
Evaluation: Gains in reading achievement were assessed by pre-post test use of a 
combined-score- involving word meaning, sentence meaning, and-comprehension~~——~-~*> 
~scores on Towa Reading sybtests; gains in concept- achievement were measured by. 
evaluation of student” s vérbatum responses. to twenty selécted words (Definitions. 
‘were fudged as "concrete," "functional" or "involving. abstraction" and were ra- 
ted accordingly); pre and post ratings were compared) a - 
Findings: Both groups made significant gains in both readingvand concept ‘achieve- | 
- ment; experimental group emphasizing experimental approach achieved. significant‘ 
ly higher gains in concept achtfevement; reading gains favoring experimental ae 
group were not significant “ 


Hetil en, D.W. Computer-assisted vocabulary seantaketens a terminological approach ¢: 
Stony Brook, New York: State University of New York, 1973. (ERIC Document Reproduc- . t 


tion Service), No. ED 082 135. : 
_ Students: College students assisting in project designed to’ expedite vocabulary | 
‘acquisition through computer use . ’ 
Methods compared: Conceptually important terms were selected from text chosén fe 
purpose: blocked-presentation and spaced-presentation methods were compared 
Evaluation: Performance on experimenter-prepared tests ~ 
Finding "Indings: Spaced-presentation was indicated as more effective (Author ‘considered 
implications, for computer-assisted LOR ERIEEL I. (CAT) as most dmpoxcant contri- 
bution of study) | oe 
; | : : . a3 4 
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- McNeal, L.D.- Recall and recognition | of yocutulagy learning in college students us- 

ing mnemonic and repetitive thethods. «(Doctoral dissertation, University of Virginia, 
sada Dissertation Abstracts International, 33(3394A), Order No. 72-33, 376. 

: Students: One- hundred fourteen college students ‘in five introductory psychology 


classes | 
“Length: One class period fox study and, initial test; part of clags period two 
_ weeks later* 2 2 Pete 
Methods compared: Three methodology groups (cepetitive, mnemonic; and unspeci- _ 
7 . fied) as well as two atudy times (five minutes vs unlimited time) compared ‘ 


with reference to effectiveness of learning 35. "aif ficult, vocabulary words" . 
: Evaluation: Experimenter-designed’ recall and recognition tests on words studied F 
‘ __ -dmmediately following acquisition and two weeks later (retention), - 
Findings: No significant differences between three methodology’. group; group ° 
. °° given "unlimited timé"" proved superior to five minute. learning time on both 
; recall and recognition immediately ‘after acquisition, and on amu cuiabil two: . 
' weeks, later ‘ ° ’ . [ ° ws 
Marks, J.I.. The | use’ of task aakiy ete prutedures; to devsiets individualized ait 
Anétructional vocabulary . learning materials,- (Doctoral dissertation, Stanford Univer- 


a3 sity, 1973). * Dissertation Abstracts International, 34(03) 5. Pe: A ee No. 73- 


erly Fa : <a 
“Students: ‘Eighty-eight 6th grade situs studente ry 

- Length: Six children who had difficulty. with: root word: identaftéhedon were tu-  -, 
"le ~ tored one hour per day for-one week to analyze problems and subskills in- 


Pd 


“volved; materials were then prepared to teach the necessary subskills. Af- se 


“Ly 30 ‘minutes... |. vs 
Methods compared: ‘A’ diagnostic. procedure for learning root conde which involved. 
analysis of an instruction: relative to the subskills that. seemed to be deterr- | 
- Ang’ thes udent.. from ef fective, work: with: roots’ was. compared | ‘tof (1) a-standard 
7 “nlethod” i hich diagnosis. was ignored. and students’ were: given no subskill ; 
+ + * “training; (2) an "improved" method in which treatment: was. still standard for 
: *" all, but: dn which "how to do": exercises were included; cand *(3) dictionary, in 
: ‘which all students were given game directions for dictionary use’.  * 
. ‘Evaluation: Investigator-designed ‘tests: to, measure gains ‘in. root identification 
“and recall and ability to apply knowledge in the definition of derivatives. 
_ Findings: Mixed, all experimental groups indicated ‘as superior to controls on 
criteria measures; diagnostic treatment significantly. more effective with | 
. . "reference to time required to: complete spice ciate g ‘coricluded 
2 diagnostic: process and: material's proved helpful as‘an "enabler" for poorer stu~ 
dents ‘who ordinarily had. mittleulty, in’ using root anaryely in pooapazary: de- 
"velopment r : : ae f 


Pa 


ter materials were developed, Anstructienal “t per student was approximate- 
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- Manatees J.A. ‘The effectiveness of three different method of ‘teaching multiple adits 


_vocabulary for sixth grade pupals.- - (Doctoral. dissertation, Boston University School of 
Education, 1968). Dissertation Abstracts International, a5tN2AYs Pp. 5383, Order No. 69- J 
07,860. : 
Students: Pour hundred euohitgwntad nes grade. ehtidran’ eenedannutne 1f lassen 
from two communities which differed considerably in socio-economic. factora 
“Length: Twenty days, 30 minutes per day % on , 
Methods cowpared: Presentation ‘of pra-sélecked multiple meaning. vocabulary by: 
(a). large-group instruction using transparencies; (b) large-group. instruction. 
_ using évery student response sheets as well as transparencies. and (c) small- 
“group | method in which worksheets were substituted ‘for transparencies to con- 
vey. same information : 
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Evaluation: Berwick Test of Multi-Meaning: Vocabulary was weed as. pre-test,’ post- 
‘ test, and retention test five weeks after instruction (Forms A,B,C) , 
} Findings: No significant differences between groups:on acquisition, but B was 
wt - found most, successful with reference to retention; community and intelligence 
levels seemed to be influencing factors with reference to which creabnent 
"worked best, but differences were not significant ~ * ° 


Myer, R. and Cohen, AL A study. of general reading compared tou ditect instruction to 
. increase vocabulary achievement. Reading World, December; 1975, pp. 109+113. 
eh) Students!” One hundred fifty 4th graders from four ebhools in which! individualized - 
‘ ivF os ing Centers » 
" Length: Average of ‘60 clock ‘ilies over’ a: five-month. parted L 


4 
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inflected endings, homonyms, ‘synonyms, antonyms, conceptual vocabulary, con- 
‘text clues to word analysis, use of words in basic comprehension, and use of © 
. words in recall of details. Students involved in Group B were encouraged to 
‘read trade books extensively; comprehension skills were stressed; conferences 
were used to evaluate progress: ~ 


battery and oen from the Stanford Achievement battery," were used as the depen- 


dent variables o eo , 
Findings: Post-test scores favored Group B, saa | ading, but differences were not 
> significant : . ios 


. .. Of Science Thesis, Brigham,Young University, 1961. 

Students: Seventy-two fifth grade children: ‘ . 

Met Methods co ompared: ‘Three methods for learning pre-ddentified word lists: (1) exer- 
cises worked individually, (2) exercises worked in pairs, (3) writing of| sen- 
tences using. identified words  ~- 

Findings: Two groups working\with exercises had significantly superior perfor= 
mances to group writing se tences e , 


Olson, J. A study of the effects of an intensive multi-media’ program of vocabulary de-_ 
a velopment on the reading achievement of adults. (Doctoral dissertation, University of | 
, > North Dakota, 1972). - Dissertation Abstracts International, Order No. 83-15, 306. | 
Students: Sextet ne Air Force personnel enrolled in remedial epading progr 


ing program was also. conducted one hour per day -- 
Methods compared: Program featuring multi-media approach which: included 41m 
strips vs identical material pregented without audiovisual aids ? 
a Evaluation: Woodcraft Vocabulary and Follow-up’ Tests were used .to evaluate | 


‘ recognition and reading comprehension 
= * Pinding : Multi-media approach was. indicated as. having significant -effects on 
, . °*  _ word recognition achievement; no significant differences were found gn. rea ing. 
tests - P 


I <tkternat, “LLM. . The value of teaching prefixes and root worda:" : 


Research. April, 1955, 48, 611-616. ° 
" . Students: Five hundred: eighty-five seventh peudees in relat Siete 
Length: Thirty. lessons, approximately ten minutes a day (each lesson stressed ne. 
: prefix-or .root. word)” ‘ « ; 
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instruction was chopactendshss in centers designated. is High. Intensity Learn- .. 


Methods compared: Students in Group A were, given intensive vocabulary’ inétruction ‘ae 
-, +;  4dneluding compound words, contractions, prefixes, suffixes, roots and affixes,. . 


f 
' )Evaluation: "Two. subtests in vocabulary achievement, one from the- "SRA Ach{evement * 


- Nelson, MN. An experimental study of three methods of vocabulary instruction. Master 


o 


ie 
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“Methods compared: Direct teaching of feces roots, and related words ie 
incidental learning (control) 
Evaluation: Reading gains were measured by” his Gates Reading Survey; vocabu-, 
lary, spelling, and gains on specific'.prefixes and wOReR taught were mea~ 
sured by unpublished tests 
' . Findings: Experimental group was superior in post-test ddvevine specific pre- 
fixes: and'words learned; no.significant differences between groups were - 


‘found on a genéral Said sual test — e 


‘Pless, E. The use, of structural “afialyste by high schopl biology students’ as’ a.method 2 


for learning and retaining:the definitions of technical vocabulary terms. (Doctoral . 
"dissertation, Temple University,. 1966). Dissertation Abstracts International, 27 
Stidehtes Two hundsed 10th erate biology- ‘students - (matched pairs) ce 
Length: Three months instruction in connection with an ongoing biology Program; 
testing: for-retention after six months ‘ pica | 
2 Methods compared: Use of vocabulary books especially. ‘prepared ‘to -stress etyid=: 
tural elements in actual textbooks used- in conjunction with an ongoing pro- 
aan ve vs classroom instruction without vocabulary element ‘ 4 86 
Evaluation: Unpublished matching test on terms presented Bived. aftet each unit 
. retention test included items from, all units, : 
Findings: Experimental. group’ significantly superior in scuuisitten of eowabulaby : 
and in retention of terms; results indicated experimental | groups became more 
proficient in -dealing with wocabulary | as units’ progressed . h 
Romano, L. The role of gixteen millimeter motion pictures . and projected still pic- Ors 
tures in science unit vocabulary learning’ at. grades five, six; and seven, _ Journal, of . 


Experimental | Education, 1956, 25, pp. 49-58. 4. aes 
Students; Fifth, sixth, and sevent~ grade pul lic school children ae two pciwaek 
classes 
-. «Length: Semester program inferred; several ‘units of actrntion serene ~ 4 is 
*, . Methods compared: Vocabulary emphasis using audiovisual materials including movies 
* and’ slides vg vocabulary emphasis including audiovisual materials but excluding 


movies or slides (Rotational system was used so that in one unit one class had al 
the expanded audiovisual ‘program and the other, the negular vocabulary program; = * 
‘this was-reversed for the next unit, etc.) — 
Evaluation: Approximately 250 vocabulary words were stressed in each unit; tests to- 
measure gains on each unit included 50 multiple-choice items (recognition level). 
Findings : Students in experimental groups showed greatest vocabulary gains; in~ 2 
*, telligence tést scores. did ty seem to be a signdticant fatrot~relat ing to 
ae 


ao 


t 


* 
r, » 


Schoenholz, ;B.L. An aetyeiy of eftdctive teaching bebayfor as related to Fee ste: in- «=~ 
struction in grades seven, eight and nine. ‘(Doctoral dissertation, Hofstra. University, er 


1975). ‘Order No. 75-20,016. © , a 2 


‘Students: Three hundred sixty students in seventh, eighth, and ninth grade sodtal ae 
«.  studtes and science classes--fifteen different teacher atudent groups ; 
Methods compared: Groups used esaint tally: the same methods of vocabulary presenta. 
tion; teaching scsstons were filmed and verbal and: non-verbal teacher behaviors 3 
were analyzed 
Evalu&tion: Flander's Interaction Analysis Sealan were ved ‘toe analyzing verbal’ . 
behaviors; Galloway's Nonverbal Scale was used to analyze nonverbal behavior; m4 
findings. were compared to abudene vocabulary achievement as measured by unpub- e’ 


lished test on the predet ned vocabularies taught : nee 
Findings: There were significant differences between achievement and percent of. bi 


. weaener talk; mercedes of seveeeeataty behavior; and percent of personal 
: ; a in a aie ch o~ " i ae 
, 3 om 15 : : at . . : 2 a 
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behavdar: re analysis of differences between the most shea Yeast effect- 

iwe teachers based on vocabulary achievement of: students Indicated that 

the more successful teachers spent more time praising and encouraging stu- 

dents, more time in questioning and encouraging student responses to teach- 

er-initiated questions, more time to, giving directions, arid. more’ attention 
; > to'rélating vocabulary introduced to the content area being studied. 


Skinner, W.S. The effect of subliminal and suprdilininal words, sravactad via video- 
‘© taped motion pictures on vocabulary development of. ninth grade students, (Doctoral . 
{ dissertation,. Arizona State Jniversity, 1969). Dissertation Abstracts Internat ional,., 
a tl 36(06A),. p. 2430., Order No. 69-20,802; 
. Students: Six hundred ninth grade stuaetievtbon two public schools 
. Length: Pre-test and Sercteat sessions plus possibly two “instructional sessions , .% 
Methods; Presentation of the 10 ‘and 20 most difficult words from a.vocabulary pre- oe 
“test using 1 of 3 methods: (Q) supraliminal projection using video tape; (2)* 
subliminal projection using video tape;: and (3) tape with visual| pregeneahiye 
§ missing (control) - cs 
Evaluation: Cooperative English Text=-Vocabulary section, van imed as pre and ° post~, oy 
test; words taught were directly from test; same form was “used as post-test en 
Findings: Performance of both experimental groups superior to control group on 
post-test covering words learned; differences in entns bereern meperinentad 
eros was *not significant sf 
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P 
ar Thompson, J.B. | Instructional intervention in the ‘development, of qualitative vocabulary: 
' a further study. ,(Doctoral dissertation, State University of New York at Buffalo, ‘1973).. - 
‘a Dissertation Abstracts International, 34104, p. 1504A. Order No. 73-23,857. ! 
nts: Four hundred twenty-nine eighth and tenth grade akodente in urban inner- : 
city school’ 
ae a Length: Twenty-five lessons--every day in I ereane every shu day in other 
Methods: Vocabulary,lessons designed to improve qualitative vocabulary: through re- 
~ writing of paragraphs using synonyms vs placebo lessons; two different time 
¢ schedules - 
Hyaluation: Quantitative and qualitative vocabulary evaluated by pre-post tests ? 
on: Lorge Thorndyke, Stanford-Binet Vocabulary Test adapted; Metropolitan Read- 
ing Test and Kuglov Qualitative Vocabulary Test = 
ndings: Experimental groups attained significantly, higher scores in anatitweive 
: § vocabulary; timing of lessons was not a significant factor °° = | 
.  § a i . °° ~ ie rr. Bg 
‘Tuinman, J.J... How does vocabulary count for variation on reading comprehension tests? ‘ 
A preliminary instructional analysis. In: Nacke, Phil L., Ed., Interaction:- Research > 
and Practice in College-Adult Reading, 23rd Yearbook of the National Reading Confer-  - ' 
ence. National Reading Conference, Clemson, South Carolina, 1974, pp. 176-184. | 
Students: Two hundred ten students in grades 4,°5, and 6 from nine classes in 
: one elementary school 
“8 Length: Sixteen plase periods, 45 minutes each over period of 5 weeks 
“Methods cem are : Purpose of study was to wee whether learning of difficult words 
from reading: passages would result in significantly improved comprehension ks 
we - scores.” Studentsa: randomly assigned to Groups A,B, and C were given materials © 
, + featuring words wir m Reading passages in Forms A and B of the Californtaé A- ° 
chieyement Test,| and from words in a word list not included in these tests. _ 
Evaluation: Vocabulary and comprehension tests from California Achievement Tests, | 
given initially, were repeated for all students. Tests were also given on ; 


+e 


words. Jfarned 
Findings; $ Vocabulary improved eignificantly; comprehension did not improve 
‘ ; ae i |” 
oes Yi £ Mm . . 
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Van der Linde, L.F. An experimental study’ of the effect 06 the direct study of 5 ‘eae 
quantitative vocabulary‘\on the: arithmetic problem solving ability of fifth grade pu- } tees 


‘pils. (Doctoral dissertation, Michigan Stgte University, 1962). _Dissertation Ab-.---/ , 
stracts' International, 23(10A), p. 3700 der No. 63-01, 763. ‘ ‘ 
Students: Three hundred ninety-four 5th graders:in 24 idee classes " “ 
‘ Length: | Varfation of twenty to twenty-four weeks, depending on tlass ae 
Methods compared: Four techniques werg used in experimental grou : initial pre~* 
i “sentation, class PEUAAEM ee the cae’ art use of the | 
- dictionary 


: Basic Skills. (Alternat forms were used for pee ang post-test data) @ Fie ‘ 
\ Findings: Students trained. {n quantitative vocabulary scored significantly better 


on tests measuring arithm tic problem solving and arithmetic concepts’ but not _ 
. on tésts of general vocabulary or Come neheniee: Sex differences were not 
apparent, but ability GEEEESCIEED, ,were. 
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-° White,.D.¢ G. .A comparison of three techniques {nvoliring the use ‘of visual siichtine 
procedures in the development of entomological vo¢gabulary’ in’ secondary school science 
(Doctoral dissertation, Unjv ersity of Wisconsin, 1965): Dissertation. Abstracts. Inter 
tabioual 17(02), p. 318. ‘Order No. O0-17,351.. ; yo 

Students: Six secondary school general science classes (147° students) 

_ Length: Pre-tests and post-tests given Mondays and Fridays~~instruction three 
: days per week; number of weeks uncertain | 
‘Methods: Three different combinations of visual aids ‘used in: the presentation 

and review of vocabulary: were compared ud 
Evaluation: Performance on weekly: BEEXDOnS tests and on cetetson pat one mo he Y Hf 
later oo ee 
Findings: All three made alenbfteant sie sod — eaintly effective tin re 
prom eine vocabuyary growth in science; all methods tested were also equally™. vt: if 
effective in teaching farm or non-farm children and with teaching boys and | “ee 
erste \ , , é ie 
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. Wilson, D.W. A atedy of has: sftentivertun of peer produced materials as 5 strategy. or | 
teaching reading vocabulary skills to fffth grade dtsadbantaged students. (Doctoral ha 
dissertation, Boston University School of Education, 1976), Order-No. 76-13,557. Ti 
Students: One hundred fifty-thtet culturally different fifth grade atudents a, | 
Length: Fhirty-five days, one hour per day © a a | 
Methods compared: Effectiveness of student developed materials and commercially 
developed materials was compared. 
Evaluation: General vocabulary. gains were asseased by use of California Test of 
Basic Skills (CTBS) ; attitude toward reading assessed with Estes Reading -Attf- - 
tude‘ Scale (pre-test) By 
. Findings: Group using commercial vocabulary scored significantly better at bedi - 
ning of program; both groups performed equally on post-test; both groups made 
significant waCAP LAR gains--no change in ackceude toward reading was indjcate 
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——<SWolfe, R.F. An vantaon of the effects of teaching a reading vocabulary upon wri- | _ ; 
ting vocubulary in student compositions. (Dottoral dissertation, University of Maryla ad, 
“ 1975). Order No. 75-28946. ; . j 
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ea , Students: Seventy-five community college, freshmen required to enroll in a re= 
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: medial reading course: ' ee 
Y fs : Length:, Six weeks of instruction, 3 lees. a week, 20 minutes per ported , 
’ Methods Gompared: Learning of, a specific reading vocabulary’with students prac- - 
ie * ticinggby writing sentences vs practice by completing multiple-choice items 
| _ Evaluation: Application of vocabulary work to writing was gesessed through analy-. 
2 sis of 3 pre-treatment themes, 3 post-treatment themes, - and 6 delayed themes 
for each student . 
Findings: Practice through senterice wetting indicated as most facilitative with 
reference to uee and retention of words leaftneéd or words of same level;’ no 
ar significant gains -occurred in use of words of a more complex nature 
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